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(1) 
HISTORY of the PIANO CLASS in the UNITED STATES 
ttA development of piano class instruction began 
about 1913 in a few high schools, such as those of 
Cincinnati, Ohio; but it soon made its way into the 
gr a de schools and ther·e evolved a special technique. n-1 
In 1915, Otto Miessner in a catalogue of the Milwaukee 
Normal School, showed t hat ·t wenty people could be 
taught piano class-wise, and he beg&l.n .. :this work first 
for teachers, then for children. About the same time 
Mr. Gid'dings and Miss Haake had started this work at. 
Evanston, Illinois. 2 
In 1919, the fir s t Lincoln Way piano classes 
were taught. in the Lincoln, Nebraska Public Schools, 
by Miss Hazel Gertrude Kins.cella. The first class 
was made up of third and fourth graders. The second 
class consisted of fifth and sixth grade children, 
and the t .eaching during the first semester was limit-
ed t o these t wo classes.. There were t welve pupils in 
each class, and before further extension of the whole 
teaching plan was made, Miss Kinscella and the other 
people in charge wished to observe carefully the re-
sults obtainable. The classes ·were taught after 
school hours,- one class at 3:30 and the other at 
4 :30. Of t he twenty-four children, seven had no 
1 of Public School 
• · a e ray, P:t.ano Section, 11 Music Educators. 
National Conference Yearbook , 1925·, p. 195 
(2) 
p i anos, and practiced in the school building at r egular -
l y arranged pe~iods. These per iods were t w·enty min-
ut es each. 
At the end of nine weeks of work (one lesson a 
week), Miss: . Kinscella, in accept.ing an invitation, 
brought the t wenty-four children to the city high 
school and gave .an open class lesson before the 
Southeas tern Nebraska Teachers Ass-ociation. In Sep tem-
ber of the year 1915, several teachers were trained and 
ready for the work, and started classes· in a limit.ed 
number of grades in every school in town, having sixty-
five class·es in all by the end of the first w·eek. The 
work grevr , and within a year it was found impossible to 
care for all the children who wanted the class work on 
the five school days. I n September, 1920, several 
Lincoln School buildings. wer e open for piano classes 
on Saturday, o.perating from 8 o 1 clock in the morning 
unt il 5 o'clock in the afternoon.l 
TRE KINSCELLA PI ANO CLASS METHOD 
The Kinscella Method or Linea 1n Way is a s ystem 
that is logically developed in accord. with the pr:in-
ciple.s of modern pedagogy and school music by utiliz-
ing any musica l knowledge already acquired by the 
pupils, and t hus goes to the relative unknown. 
1 Hazel G. Kinscella, ttTen Years of Piano Classes, t t 
M ·~ ·N .c. Yearbook, 1929, P • 104 
(3) 
The course of' study is planned on a four-year basis, but 
is elastic and intended t o be adapted t o the individual 
needs and requirements of the pupils. Pupils who are 
very young whe n· they enter the class·es or are naturally 
slo\~r musically may take five or six years to complete 
this course. The Kinscella work develops upon a sound 
technical foundation. There is an nnusual appeal 
(rhythmical) made fr~[h the very fir·st lesson. A def'-
inite cou:~rs.e is f'ollowed in ear-training·, sight-read-
ing , interval work, and transposition. Ensemble work 
is a distinctive f'eature of the Kinscella method. 1 
Charles H. Miller of .R.oche·s.ter, New· York, s·tated 
in School M:usic, January, 1924, rtThere is another phase 
of instrumental work that is very important --- prob-
ably as much so as the orchestral work --- and that is 
piario class instruction. Instruction in piano classes 
is developing and improving every year, and it has 
proved so successful in several cities that it has 
passed the experimental stage. Minneapolis, Lincoln, 
Nebraska, and Pittsburgh have done notable work. u· 
In this same year, Rochester, New York, had more 
than six hnndred public school piano classes, and these 
classes were just beginning. The Faelten Music School 
of Boston had been giving the f'irst three years of' 
1 Olga Prigge , "Kinsce.lla Piano Class Method, n· 
M.E•N•Q• Yearbook, 1927, P• 270 
(4) 
p iano i nstruction in classes of t·vvelve s-ince 1909 .1 
r-r. Otto Miessner was President of t he Music Educators 
National Conference in 1924 , vrhen the meeting was held 
i n Cincinnati. Because of Mr. Ni iessner 's p ioneer work 
i n p iano class instr uction, it is not strange that t he 
enlightenment on t h i s subject was one of the outstand-
ing features of the Cincinnati program. About one 
hundred and t wenty-five children f r om several stat es 
vvere presented in a demonstration of class p iano work 
under Hazel Gertrude Kinscella. 2 
Cl asses started with the idea t hat only one p iano 
was really needed and that those who were not playing 
could sit at tables, looking at a paper keyboard, rlth 
t he music on a rack before them and find at leas·t some 
of t he 'tkeys" being played by the child at the piano. 
This conception of p iano class work quickly took r oot, 
and by 1925 p iano classes had sprung up all over the 
country. In -some case.a t hese classes were taught 
remarkably well ; and children not only learned to play 
t he piano but acquired the beginnings of sound music-
ianship t hrough ear training, chord construction, mod-
ulation, transposition, and the observation of form. 3 
1 Edward Bailey Birge, op. cit., P• 202 
2 Edgar Gordon, "Fifty Years of Music Education j 
in America," 1921-1930, Music Educators Jour-
1 
nal, April - May, 1950, p. 26 
3. Karl w. Gehrkens, Music in t he Junior High Schools 
(5) 
During this year 'N . Ot to Miessner sta ted:- rrEvery 
home needs music. Ever y child should have his chance 
to make music. The means to t his end is class piano 
i nstruction, by me t hods analagous to t hose applied in 
our public s.chools to the teaching of other subjects. 
This implies t hat this art must be taught in classes· 
as other subjects are taught. Fortunately, it has 
alrea.dy b.een d.emonstrated in many schools that. t wenty 
children can be taught. to play the p iano· in one class 
a s successfully as any other subject is taught. Be-
cause more homes have pianos, the recent tenden~y 
toward class p iano ins·truction is destined to sweep 
the country. Parents of moderate incomes need to be 
assured of talent in their children before they feel 
j ustified in purchasing a piano. Class instruction 
a.t trifling expense makes this discovery possible. I:f 
class instruction did no more than to locate t a lent, 
it would be more than justified.''l 
The most astonishing thing in the development o:f 
instrumental school music was the wave of enthus.iasm 
for piano classes that swept over the country in the 
decade between 1920 and 1930. The piano class move-
ment was, of course, partly inspired by the piano man-
ufacturers., who, about that time, were finding di:f:fi-
1 Otto l • Miessner, t'ft,todern Pedagogy in Piano 
Class Teaching, rt M.;m·li·Q.· Yearbook, 1925, p.l95 
I 
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culty in selling instruments because the rapid develop-
ment of radio broadcasting had caused piano playing in _ 
the home to go out of fashion.~ A look into the differ-
ent issues of Etude magazine of that era will reveal 
:full-page piano advertisements spons·ored by the 
Nationa l Piano Manufacturers Association of New York 
City. These advertisements expressed the point that 
thousands. of promising students of piano had been early 
discouraged in their attempts to learn to play because 
the piano upon which they studied was inadequat.e and 
h opelessly out of playing condition. rtThe National 
Piano Manufacturers A.ssoc-iation is broadcast.ing a mes-
sage to the mothers of America that will result. in a 
greater love for music and a truer appreciation of it. 
It is urging every parent to give his children an oppor-
tunity to express their inborn desire for music through 
the piano. This is possible only if the piano upon 
which the child is learning is of a proper standard 
equal to the production of harmonic and beautiful tones 
by which a child can gain a true conception of what 
music really is.rr2 
In 1928 there was a plan ca lled the nMelody Way, rr 
operated by the Miessner Institute of Music in 
l Karl ~V . Gehrkens, Music in the Grade Schools,p .182 1 
2. Adv. itA Message to the Piano Teachers of .America, 1"' 
Etude, March 1928, p. 179 
(7) 
Milwaukee, Wisconsin. This meth od was originated by 
'!T. Otto Miessner; and one of the important points of 
it was to take beg inners through the preliminary p eriod, 
preparing them for individual study. ttTherets Profit 
a nd Plea sure in Teaching the 'Melody v.ray.' The 'Melody 
vray' enables one to teach ten, fifteen, or t w·enty 
pupils as ea sily as one. A s.pirit of friendly rivalry 
dev·elops in the class. This promotes interest. Your 
charges vary according to size of class, making your 
services available to many more pupils. Classes Do 
Not Interfere with Individual Lessons. 'Melody Way' 
class instruction g ive.s beginners an excellent. founda-
tion. The elements of Rhythm, Melody, Harmony, and 
Form are taught. from the :first. lesson. Rapid progress, 
makes them eager to continue. After completing the 
first term, many enroll for individual lessona. , ... l 
This is one of the entrances of the time in the. 
evolution of the piano class movement.. An important 
feature of the 1928 Summer Session of the Sherwood 
Music School in Chicago was a cours.e in the 1 Class 
Me.thod of Teaching P iano to Beginners. t "This course 
is offered for all who wish to teach piano (privately 
or in public schools) to beginning pupils, by the class 
1 Adv., "Melody Way," Etude, Eebruary, 1928, 
P • 87 
(8) 
method, which has been a notable development of recent I 
years. .Jill unusual advantage of the cour·se is that it 
does not confine its-elf to one sys·tem, but includes the 
best features of all. 111 
The early history of the public school piano class 
cannot be presented adequately without at least some 
mention of some of the other tendencies of public school 
music in general. ·The place of music in the curriculum 
of· the public schools was greatly strengthened during 
the period from 1917 to 1927. The following resolution 
was passed by the conference of the Department of Super-
intendence, National Education Association, Dallas, 
Texas, March 4, 1927: "Vle would record our full appre-
ciation of the fine musical programs and art exhibits 
in connection with this convention. They are good 
evidence that we are rightly coming to regard music, 
art, and other similar subjects as fundamental in the 
education of American children. We recommend that 
they be g iven everywhere equal consideration and sup-
port with other subjects.u-2 This resolution is both 
an evidence of the growing conviction of the basic 
importance of music as a subject for study in schools 
and an authoritative statement that will give a strong 
impetus to the solidifying of music in the school cur-
1 
2 
(9) 
. 1 1 r:~..cu urn. There was also at this time a marked trend 
in the dir ection of socializing the study of music in 
the elementary schools, and in this manner making it 
incr easingly a factor in the whole life of the school. 
It was felt t hat music had too long been largely an 
isola ted subject, and that more advantage should be 
t aken of its many rich possibilities for contributing 
to the other· fields of activity and study. At the 
same time, increasing emphasis was being given to dif-
f -erentiating music study to meet the various needs of 
pup ils of different interests and talents. With this 
trend we see t hat there was a broadening of the concep- I 
tion of music. as a contribution to the whole school I · II 
life, with a more intensive specialization of instruc- I 
t .ion t o meet individual needs. 
Music teaching at that time in the eleme.ntary 
schools may be considered under three headings: Singing-, 
Appreciation, and Playing upon Instruments. Instru-
mental inst ruction around the years of 1926 and 1927 
included a number of activities, such as toy orches-
t ras in the kindergarten and primary grades, classes 
in p iano, and instruction in playing inst ruments of 
the orchestra and band. About ten years before this, 
1 Osborne McCona thy, 11Music Education,rr 
Biennial Survey£! Music, 1928-1930 , P• 57 
(10) 
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piano classes were. found in only a few school systems, 
but at this time hundreds of cities \v-ere offering 
instruction to many thousands of children in the 
elementary schools. In the beginning nearly all these 
cities adhered to a plan of charging the children small 
fees for their lessons:, but gradually there was an 
inclination toward providing this study as a part of 
the regular curriculum and it was financed by the 
school. In this period many cities formulated and 
executed plans of tes.ting children to try to ascertain 
aptitudes for the purpose of assigning to the piano 
and other instrumental classes those who seemed most 
likely to succeed in their efforts to learn to play. 
Supervisors usually reported that it was a valuable 
addition to the curriculum, especially because of its 
force in greatly facilitating the study of other phases 
of music. As educational adminis.trators became con-
vinced of their merit, piano classes were more and more 
being granted school time and credit.. According to 
statistics presented by the National Bureau for the 
Advancement of Music in November, 1928, there were 
2,307 requests. for information about piano classes. 
There were 298 public schools, and thirty-one pri-
vate teachers r eporting on piano classes in operation. 
( 11) 
The following methods of piano class teaching 
originated and were used about this time of p iano 
class development. 
THE OXFORD PIANO COURSE' 
The Oxford Piano Course is a plan of piano 
instruction adapted to both class and individual work. 
Classes beg in in the third grade and continue through 
the eighth grade. 'The cours-e is planned to meet the 
child as a school child, and is based upon his daily school 
experience both in music and in other subjects. 
(1) The beginning songs are those with which the 
children are familiar. In the public schools there is 
d irect correlation vri th the singing lesson through the 
use of the songs used in the singing classes. These 
little melodies are divided between the t wo hands. 
(2) The rhythm is maintained by having the class 
sing while the child is playing. 
(3) A simple chord accompaniment is then learned, 
divided between the t vvo hands, and the song thus be-
comes four-hand ensemble playing. 
(4) The next step takes songs of so simple a kind 
that one child can play both melody and accompanimen-t. 
The procedure, in its various steps, closely follows 
modern pedagogy as applied to the singing lesson and 
the language lesson. The first lessons use the material 1j 
I 
(12) 
of the childts singing book, and can be applied to any 
of the standard public school singing texts-. Thus the 
f act that the pupil is not require·d to buy any material 
minimizes the expense to the parents· until the child 
has proved that he can learn to play the piano. 
From this early material of a f olk-song type -
first in simple arrangement, later developed with 
grea ter diversity of pianistic figuration - the 
children are led easily and gradually into the various 
types of music, including the polyphonic, early dance 
and sonatina forms, and including also the ground work 
for an adequate technical foundation. Ample provision 
is also made for much sight-reading , creative work, 
and ensemble playing . These materials have been organ-
ized in the course under the following br oad headings:-
1. Technical studies and etudes 
2. I""1usical Etudes 
3. Polyphonic materials 
4 . Thematically developed music of the sonatina 
and sonata t.ype 
5. Song types, dance types, and all material in 
freer f orms 
One of the outstanding features of this course is the 
wealth of new orig inal materia l from the best contem-
porary American sources. The grading of the material 
has been based upon the experience of the teachers who 
a rranged it and upon three comprehensive surveys. The 
f irst of these was in 1918, when mor e than five 
II I 
I 
I 
I 
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hundred children were studied; the second in 1922; the 
third in 1926. These surveys include several thousand 
children of grade and high school ages. Through them 
the authors of this course learned what is the actual 
accomplishment of the average child after a g iven 
period of study. The grade, therefore, is not based 
on theoretical ideals, but is a result of actual con-
di tions. 
The course d istinguishes between instruction appro-
pr iate for the group and the needs of the individual 
child. The group work is found in the books of the 
course, and the individual needs are provided for by 
means of a wi de range of graded, supplementary selec-
tions. The whole range of st.andard publications has 
been sifted for this purpose .1 
THE GIDDI NGS METHOD 
Book 1 Giddings Public School Class Method for Piano 
This is a teacher's book. With this as a guide, 
any one can organize and carry on piano classes. Pri-
vate teachers may also use it to advantage by allowing 
private pupils to avail themselves of the same 
matePial. 
First Nl:usic Book: Any simple book that the pupils 
have sung vocally. The foundation of this method is a 
slight knowledge of sight singing. "mere pupils don't 
1 Mrs. G. M. Haake, n-oxford Piano Course,"' M·E•N•!r• 
Yearbook 1927 . • 267 
(14) 
have t h is knowledge, this plan cannot be used to 
advantage. This simple book of songs that the pupils 
can already read and sing furnishes the vocal ideal 
t hat the pupil simply.has to learn, to reproduce from 
the piano. This furnishes the vocal foundat.ion that 
is so necessary for the instrumental musician. A 
number of songs in all the nine keys usually found in 
school song books ar e played in the following various 
ways: One hand; Two bands; transpose into various keys; 
chords in either hand, tune in the other; transposed 
with chords, etc. These ways and the pedagogical 
reasons for them are found at length in the teacher's 
manua l. 
W'hen , in the judgment of the teacher, the pupils 
are ready for ano t her book , they take the Piano Class 
Reader No. 1. This book is divided into five parts, 
with music in nine keys. 
1. Old Tunes Tv10 Staves 
2. New Music Two Staves Treble 
3. Old Music Two Staves Bass and Treble 
4. Old Tunes Two Staves, Old Tunes, and different 
bass 
5. Regular Piano Music 
Transposition and chord playing is carried on all the 
tLme with this material. Piano Class Reader No. 2. 
Regular well- graded p iano music in t h irteen keys. 
Transposition. V!ith all this, the teacher may use 
other material as he desires. Technical exercises may 
(15) 
a l s o be used , t hough none are suggested. This cours e 
may lead into any other. At present it is simply a 
pedagogica l beginning for p iano players from the 
teacher·:r-s rather than t he pianist 1 s standpoint.l 
CURTIS COURSE OF' CLASS PIANO I NSTRUC TION 
1. This course uses modern educa tional methods 
both in presentation of material and in class pro-
cedure, and works in with any school system. The 
approach is through the so-fa syllables in the melo-
dies first taught. The reasons for this approach as 
set forth by Miss. Curtis are - first, the so-fa 
syllables are known t o the pupils, and secondly, 
because the so-fa syllables represent definite inter-
va ls and therefore prove a decided help in t .eaching . 
s i ght reading f or p iano and other instruments. 
There is a close connection between the method 
and their sing ing work. The melodies are sung as the 
class p l ays t hem for the feeling and for the rhythm. 
These melodies are transposed into all major and minor 
keys studied. ·rhe chord accompaniment, consisting of 
t hree primary triads at first, is learned from the 
first lesson, some written for right hand and some 
for the left. The.se are recognized in all p ieces and 
1 T.P. GJ.ddings, nThe Giddings Method," 
M_ .:m_.N.c. Yearbook, 1927, P• 272 
(16) 
in their different positions after inversions of chords 
are studied. Simple cadence forms are recognized. 
In the sixth lesson, sight reading by pitch or 
letter names is introduced with correlation of position 
on staff and keyboard, as well as recognition of inter-
vals being stressed. Here, there is a connection be-
t~.veen the previous experience of syllable reading. 
Quick sight reading is one of the outstanding features 
of the course. After the tw:entie.th lesson, children 
start "picking out" pieces all through the book. 
Pupils clap, step, and swing rhythms and get a feeling 
f or them. All elementary rhythms are included in the 
pieces. The construction of all major and minor 
scales is taught in the firs.t year with the _cadence 
chords. Transposition is done in order to fix these 
different keys in the consciousness of the pupil and 
to g ive him a key feeling. Scales are wr itten in the 
writing tablet, major and minor with the corresponding 
locations on the little keyboards below each grand 
staff. Nlelodic, harmonic, and form analysis are a 
part of the teaching of each piece. Technical exer-
cises away from the piano are g iven for relaxation, 
consciousness of weight, and attack; and great atten-
tion is given to the hand position at all times from 
the first lesson. Legato and staccato touch, adherence 
(17) 
to and a knowledge of all dynarnic markings, interpre-
tation, - all form a part of the execution. To teach 
pup ils to play all pieces artistically, however simple, 
is the aim . Ear training is a part of every lesson in 
special ear training drills and also in listening a~d 
detecting the faults in the p erf ormance at the p ianos. 
The composing of melodies to verses and harmonizing 
them with t he chords they know, forms a very interest-
ing and helpful part of the work. The course is marked 
out in a manner whereby one procedure leads as a prep-
aration for the following one.1 
lliffiLODY WAY by W. Otto Miessner 
I. Grovrth of Melody \'fay 
A. Two hundred cities using the method 
B. 100,000 children learning to play the 
Melody Way 
c. Author - Otto if! . Miessner 
1. Understanding of children 
II. Material in books 
A. Folk Songs 
1. Development 
B. Underlying principles of material 
1. Every p iece a song 
III . Five psychological steps used in presenting 
A. Rhythm 
B. Melody 
c. Harmony 
1 Helen Curtis, "Curtis Course of 
Instruction "M.E.N.C. Yearbook 
Piano 
• 265 
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IV. Rhythm 
A. Game nThe Bells" 
1. Five Steps 
V. Melody 
A. Magic Music 
1. Five Steps 
B. Use of key finder and transposition 
VI. Harmony 
A. Five Steps 
B. Chord finders for advanced work 1 
Standards of Operating Piano Classes in 1928 
In Rochester, New York, eight or ten teachers 
wer e employed especially for the piano classes, and 
about 1,300 pupils enrolled. Each class met once a 
week for a one-hour lesson, the time be.ing partly 
wi thin and partly outside of school hours. The piano 
classes rotated. The following hours were used: 8 to 
9, 11:30 to 12:30, 12~30 to 1:30, 3 : 00 to 4:00, and 
4 :00 to 5:00. I n no case except the 3:00 to 4:00 
class did they take more than fifteen minutes of school 
tline. In some schools the entire school day was used 
rotating classes. 1~e director of music selected the 
teachers and printed blanks and regulations for the 
children to take home to their parents in order that 
they might understand the plan and sign up for the 
pupil. The work began in the third gTade. The 
1 Naomi R. Evans,. t'Ivielody 0. Miessner, 
iVI .E .N.c . Yearbook_ .-
'I 
I 
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children paid tuition fees of thirty-five cents an hour, 
whic h were collected by the principal, special music 
teacher, or p iano teacher . Some of the piano teachers 
made as much as $2 ,500 a year , while others· taught only 
a fevv classes. The groups numbered from seven to eight. 
There was usually only one piano , the children using· 
individual keyboards of pasteboard and also more elab-
orate ones with movable keys. In some schools the work 
was done in kindergarten rooms and in other available 
rooms. 
The city of Dallas, Texas, had an extensive and 
most successful school piano class system at this time, 
which was started in 1925. The classes were held in 
t h irty-two of the forty elementary schools, and the 
department was self-supporting, even showing a surplus 
of $500. to $750. each year after all expenses were 
paid , including music used by the children. The work 
was done before and after school hours, in lesson 
p eriods of one hour each. The director of the depart-· 
ment vms paid $225 .00 .a month and the. teachers, ~!)25.00 
f or every class, each having from t wo to three classes. 
The children paid t h irty-five cents a lesson, and t .he 
principal collected the fee.s.. Pupils were eligible 
f or the classes in the high s·econd grade . The .5-roups 
varied in number from ten to fifteen for the beginners 
( 20 ) 
and f:- om t en t o t h i r t een f or the mor e advanced . TvJO 
-J ianos were used in each grou~:; .1 
In Kansas City , i·.TiSSOlli.'"'i, c las·ses were he l d i n 
s chool hours a nd out of s chool hour s , the f ormer 
part l y t ak ing p l a ce of the other classes. The classes 
held out of· s chool t i me were arr anged f or t he hours of 
8 : 00 to 9 : 00 i n t he morning , a t noon, or after 3 
o'clock, a s was neces sary. The tuition paid by beg in-
n ing pup ils \'laS t en c ents an hotlr, in advance, f or one 
s eme ster , and f or t he second year pup ils t vren t y c en t s 
a l esson , a l l fees being co l lected by the pr inc i pal. 
The Board of Educa tion supplied money f or a ny deficit 
that mi ght possibly occur. Approx imat ely $5,000 was 
co l l ected ea ch semester fr om t he p iano cla ss pup ils, 
and the fund was managed t hrough t he office of t he 
d irector of music a nd banked a s a special music fund . 
Checks on t be fund were issued once a month by the 
director of mus ic i n payment of the serv ices of the 
p i ano teachers. Children wer e acc epted i n t he clas s es 
fr om t he third grade up . The f i r st-,rear P-rou-ps had a ~~ 0 ' 
mi n i mum of t v" enty members each, the s econd year had a 
minimum of t en. ·:0:10 p i ar10s wer e us ed when possible, 
and t he chi l dren a lso used paper keyboards. 2 
1 Sud i e L. ''Tilliams, 11Repor t of Sub-Committee 
on Cl ass Piano Instruction , rr ME.N. C• Yearbook, 
1928 , p . 333 
2 L'iabelle Glenn, rtReport of Sub-Commit tee on 
Cl a ss Pi ano s -r • '1\ ' 
I 
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In 1929 in Chicago, class lessons for the piano 
proved to be a very successful accomplishment educa-
t.ionally. The enthusiasm of the first half of the 
school year continued into the second, and the number 
of enrollee'S inereas·ed steadily. The following tabu-
lation is significant in this 
October, 1928 
SCHOOLS 
CLASSES 
REGULAR TEACHERS 
PRIVATE TEACEERS 
PUPILs· 
268 
421. 
263 
13'5 
<!895 
respect .• 
February, 192.9 
300 
500 
438 
50 
8621 
Three methods of instruction w.ere in use at that time, 
but there was a probability of changing this procedure 
so that just one method would be in use. Prospective 
t.eachers were required to pass an examination in the 
music schools to prove their fitness for the work. In 
the music department of the Board of Education, a file 
s.ystem contained the records of each t .eacher' s experi-
ence and musical education. The music colleges :formed 
day, evening, and summer classes for the accommodation 
of t .eachers:. Experienced instructors from the colleges· 
were available to go to the schools whenever help was 
requested.l 
A~so at. this time in New York ' City, a personal 
consultation service was established by the National 
1 William J. Bogan, "The Place of Music in the 
School Curriculum,u g.~.N.C. Yearbook, 1929, 
p. 38 
Bureau for the Advancement. of' Mus.ic, and announcements 
were made in the various music and educational maga-
zines that Miss Ella H. Mas·on would be glad to dis-
cuss problems in connection with the organiz·ation and 
teaching of piano classes. These announcements brought 
about a substantial increase . in the number of letters 
that required personal answers.. Iv~any also c.alled at 
the Bureau to meet Miss Mason, to talk with her about 
different phases- of group instruction. Many of the 
teachers who at this time were starting piano classes 
in the New York City Ptiblie schools, availed them-
selves of this service.l In November, 192.9, a 
National Surve.y of Piano Classes in Operation was. 
published by the National Bureau for the Advance-
ment of Music. It contained digests of 250 ques.-
tionnaires returned by those reporting classes. in 
operation, as well as much s.tatistie.al material and 
analysis of problems raised. Bee.ause it gave a pic-
ture of piano class conditions throughout the 
country, it was enthusiastically received by super-
intendents and supervisors, as well as by those en-
g:aged in the actual teaehing of classes. Some of 
the figures are as follows:. -
1 Joseph E.. Maddy, "Report of Piano Section, 
Committee on Instrumental Affairs,"' 
M.E.N.~. Yearbook, 1930, p. 254 
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332. out of 436 replies· 
in a group. 
214. out of 345 replies 
225. out of 427. replies 
68 " ~ ~ " 
66 ~ " " ~ 
and high schools. 
(23) 
advocated not more than twelve 
combined 
reported 
rt: 
tt 
grade·s: to make a class. 
c:lasses in grade schools. 
tt tt high tt 
~ ~ both grade 
122 r ·eplies reported classes operated in school hours. 
197 tt· n tt in operation outside of 
s:chool hours. 
261 replies reported that pupils paid for their lessons. 
109 n " tt tt did not pay for their 
lessons.! 
In 1930 around San Franeisc·o, California, there 
was a theory on the quicker development of hand posi-
tion through the playing of chords from harmony dia-
grams. Notation was de.veloped by first reading 
i 
ll 
I 
intervals:, including those from seconds to sixths, '' 
in any register from Great C to Three-lined e. Then 
the staff was presented in the four groups just 
named with the C Seventh chords and D fundamental 
chords, which eontain all the s'taff degrees in the 
various groups.. The students then transcribed the 
diagram into notation, their work appearing exactly 
like the printed music, which they had never seen. 
Chords were read from music exactly as are words in 
reading a book. 
The 5-octave keyboards with piano action, which 
were us·ed in Mrs. Bevitt' s public school piano classes 
1 Maddy, op. cit..., p. 254 
(24) 
at this: time, were developed by Mr. Glenn H. Woods, 
Director of :Music in the Oakland Public Schools during 
experimentation covering a period of six years.. 
Through the cooperation of an association of music 
dealers, the keyboards were manu:f'"aetured and used in 
classes in many cities. Mr. Woods's vision of the 
possibility of adapting harmony diagrams to class 
instruction we.s far in adva.nee of Ii.lfrs. Bevi tt' s, 
according to her own statements, and not until :Mr. 
Woods:' s request did she me.ke the experiment. Then 
she realized that principles of piano playing could 
be presented to groups- of' students· and that. they 
c. ould develop the details by themselve:s .1 
C. M. Tremaine, Secretary of the National Bureau 
for the Advancement of Music, New York City, stated 
the following advantages of the piano class. in an 
address he presented. at the :Music Supervisors 
National Conference at Chicago, in 1930: -
(1) The low c:ost, or in many schools~ the tree class 
less.ons, makes piano study possible for any child. 
(2) The social aspect of class. study appeals to chi~-
dren, arousing · active interest. and lightening the 
difficulties w·ith the pleasure of companionship. 
1 Mrs. Zay R. Bevitt, "Piano Playing by Harmony 
Diagrams,tt !.E.N.C. Yearbook, 1929, p. 434 
I 
I 
I 
I 
,. 
il 
I 
I 
II 
II 
I 
II 
(25) 
(3) Rapid progress is· f'ost.ered by the spur of compe-
tition, which is felt by the child who works in a 
group. (4) Timidity tends to decrease with the fre-
quent and natural opportunities the child has o-r play-
ing before others in the class.. (5) In a class, as in 
no other form of piano teaching, there is a unique 
opportunity to stress listening; and as the student 
listens to anotherts playing, h~ is not only deve~op­
ing the power to c.ritieize his own per:f'ormance but is 
gaining the ability to understand and enjoy what he 
hears in the way of fine music. This appreciation 
w-ill always be a sour·ce of' pleasure, growing indeed 
in proportion to his knowledge and skill.l 
The National Bureau's survey on the subject of 
extensiveness and rapid development of piano class:es 
brought out the following information. Within a 
year and a ha~, the Bureau receive.d requests for 
information on the piano class from music supervis-
ors, school superintendents, private t.eaehers, music 
clubs, women t s clubs, parent-teacher associations, 
and some parents from more than 4,428 different 
cities. and towns in the United S.tates and quite a 
number from other parts of the world, while 702: 
1 C. M. Tremaine, nThe Piano in the Public· 
Schools,'" M·E·N·~· Yearbook, 1930, p. 203' 
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cities reported classes in operation. More than 90 
per cent of those who had inaugurated class"eS reported 
that they were successful; very few reported discon-
tinuation of the class·es; and many of those were for 
c·auses other than unsatisfactory results .I As the 
number of piano classes throughout the country con-
tinued ·to increase, there natp.rally followed a grow-
ing demar.td from school authorities· for teacher·s who 
had definite training in piano class teaching; and 
colleges and normal schools were rapidly supplying 
this necessary training. A survey made by the 
National Bureau in May, 1929, revea led that forty-
three teacher-training schools in the United S'tates 
were offering piano class methods. courses, whereas· 
in May, 1930 the number had grown to 132 educational 
I 
11 
insti tutiona. In May, 1930, there were 11,863 re- 11 
quests for information about piano class~s from 
4 7 583 cities and t .owns:; 1 7433 public schools, 302. 
from privat.e teachers out of 873 cities and towns· 
reporting. Thes.e figures' apparently do not include 
private and parochial schools, where piano classes 
were rapidLy being introduced, according to the 
National Bureau for the Advancement. of Music. 
1 Maddy, op. cit .• , p. 255 
(27) 
An increasing npmber of private teachers began 
adopting group instruction in their studios, either 
exclusively or to supplement their individual ins·truc-
tion. Many private teachers were also preparing them-
selves for such work in the public schools·. Many times 
the public school piano class has been mentioned as 
detrimental to the private teacher. Instead of this 
being the prevailing situation, public school C'lasses 
in piano often serve to interest greater numbe:r-s of 
children, many of whom later continued their studies 
with private teachers. This proved to be the result. 
in Chic·ago, where twelve thousand children were· 
enrolled during the firs·t year of the public schoo~ 
piano class.ea. At the end of the year, 3,600 of 
these children w.ent to private teachers for further· 
study.l 
In 1933 and 1934, when many pers.ona were pessi-
mistic over the outlook of the w.orld t s future, when 
nationalistic strife, financial manipulation, and 
growing violation of law and order seemed to be head-
ing the country in the direction of chaos, there w·as. 
a manifes.tation of interest in the piano class. Doring 
this period, the American Conservatory in Chie:ago was 
able to continue its activities by operating the 
1 Maddy, op. eit., p. 2:55· 
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children 's classes under the direction of Louise Robyn. 
Advanced pupils did not register, and small fees· paid 
by pupils of a less advanced· grade kept the institution 
operating on a class basis. These class pupils often 
became private students. Teachers registered· f 'or 
cour-ses~ in c·lass and group teaching·, to enable them to 
continue in their work. 
In the year 1935 t here was a plan of adapting· 
piano class methods to the philosophy of education. 
This program was put. into operation in the public 
schools of Hamtramck, Michigan. The.s·e were the 
principles: -
(a) Ideals of worthy individual and social 
purposes. 
(b) Powers of self-direction, self-appraisal 
and self-control, interpret.ation, gener-
alization and 
(c) The desire and ability to work cooper-
at.ively with others i n the solution of 
social problems. 
To carry out these philosophic principles, the piano 
room in the junior high school was designed to facil-
itate the instructional program. The piano room accom-
modated forty-five students. There was one large 
central room equipped with one piano, fifteen desks, 
and fif't.een keyboards. The teacher conduc.ted the 
class lessons in that central room. Around the cen-
tral room, there w.ere ten small practice rooms that 
(29} 
were soWld-proo:fed and had glass side walls and heavy 
doors. Each practice room was equipped with a piano, 
two desks, and two Neely keyboards. Three students· 
with a common problem were scheduled to one of these 
practice rooms so that they could practic-e together·. 
Each group of forty-five students, which constituted 
a class, spent one hour a day in piano work. They 
were classifi-ed according to their general level of 
achievement before they were scheduled to the piano 
room. The piano teacher then reclassified these 
forty-five s.tudents into three groups according to 
their needs. This reclassi:fication was practieal1y 
a continuous process during the semes.ter, for chil-
dren's habits of work and achievement levels con-
stantly change. Every day the teacher met fi:fteen 
s.tudent.s in the central room for a class lesson. The 
work in the central room w.as so organized that it was 
possible for the teacher to spend some time in the 
practic.e rooms with the students who needed help. 
The teacher usually went to the practice rooms and 
volunteered her services. 
The methods used in their piano classes were 
based on the philosophic principle that education 
must develop individuals capable of living suc·eess-
ful~y in a democ·racy. Their plan made provision for 
(30) 
the students to purpose, plan, execute., judge, gener-
alize, and interpret. In doing this, the class work 
was divided into two phases, - one phas.e was teacher-
directed and the other pupil-diree·ted. The plan -
Teacher thought of her w.ork as a service to personal-
ities. Ae.cording to the plan, she was supposed to do 
all in her power to shift responsibility for learning 
and doing to the students, commensurate with their 
ability to assume it. She stimulated the children to 
set themselves an ideal of superior performance. As 
soon as the student had adopted the purpose that is 
immediate for him, there is a definite shift in respon-
sibility f'rom teacher to pupil. For only as a student 
is given w·ays and means of achieving his purpose, is 
he able to generalize patterns of work that he can 
apply to new situations. Accordingly, the student 
assumes responsibility for planning, executing, and 
appraising the activity he has agre.ed to carry out. 
The student gives evidence of having assumed respon-
s ibility by: -
(1) Being a cooperative member of the group 
during periods. of performance and discussion. 
(2) .A.sking teacher for help when it is needed. 
(3) Initiating class discussion and partic·ipa-
tion when there is apparent need for it. 
(4) Extending his own interest through creative 
projects when he has completed the required 
assignments. 
(3~) 
(5) Giving assistance to other member's of the 
class when he is able to do so. 
The teacher assisted the children to form objective 
standards of work and helped them to become conscious· 
of these standards.. She called attention to problems 
that the students may have over~oeked and fmspired 
them to increasingly higher goals.. She helped them 
to appr·aise their ac:tivi ties in t .erms of the attain-
ments they had set for themselves. She contributed 
her experience, knowledge, and skil~ as wel~ as that 
of others in order to extend and enrich the experi-
ences of the children and to stimulate them to new 
and higher levels of achievement. 
CLASS PROCEDURE 
In the central room children were in charge of 
e.lass work, and the teacher guided and assisted them. 
Each child in his turn played the assignments at the 
piano, which the other members of the class played in 
unison with him on the keyboards. When the child had 
finished, he appraised his own performance, and the 
class and teacher added their s.uggestions for improv-
ing specific elements, such as Relaxation, Touch, 
Phrasing Position, Rhythm or Meter, Notation, Inter-
pretation, Melody, and Fingering. When demonstration 
was needed, the teacher or a capable student played 
the assignment as beautifully as possible for the child. 
(32.} 
But the child did not imitate in the sense that he 
copied the pattern that was given to him. DemonstTa-
tion was presented to provoke analysis and was meant 
to give the student a more adequate insight into the 
ways and means ne:ce.ssary to release musical feeling. 
The teacher assisted the children constantly to ~aise 
their standards· so as to keep before them a definite 
idea of what they were going to aceomplish and of new 
goals for which to work. The three students in each 
of the practice rooms worked on their individual prob-
lems. They assumed the responsibility for planning 
ana a.nalyz.ing their own performance and for keeping a 
record of all the problems that arose that they could 
not solve for themselves. When the teacher did not. 
have time in the practice room to give the assistance 
leading to solution of thes.e problems, they w.ere pre-
sented to her on the day that she met. this group in 
the central room. In every practice room there was a 
copy of "Self Helps in Piano, n: to which the children 
referred for the solution of some of their problems·. 
These "Self Helps" manuals were prepared by the 
Hamtramck, Michigan, Public Schools Music: Department. 
They were used by the children in an attempt to solve 
their problems for themselves. 
However, the explanation given in the manual was 
usually supplemented by additional explanation from 
(33) 
the teacher. Beyond the materials provided by the 
standard class method, which constituted the required 
work, the children very largely selected their own 
material. The administration believed tpat education-
al value does not lie in the intrinsic af!!sthetic work 
o~ a single composition but in the learnerrs attitude 
toward it; cons·equently the selection of material is 
a process of internal development rather than external 
edict.l 
In 1936 a survey of piano class work was started 
in the California Public s·chools. There were four 
major items, according to Miriam Fox Withrow of the 
Fresno State College in Fresno, California, which 
prompted the survey. (1) At that time there was a 
lack of opportunity for systematized piano study in 
the district schools. (2) There was a lack of under-
standing on the part of the public school officials 
of the general music value of such study. (3) There 
was great emphasis placed in such schools upon instru-
mental studies and group activity. (4.) There was a 
lack of mutua~ understanding between public school 
piano teachers and private teachers.. The study was: 
made on district schools and city school districts of 
1 Lois C. Rogers, "Adapting Piano Class Methods to 
the Philosophy of Education,". M·~:.N_ .c. Yearbook, 
1935, p. 287 
(34) 
California and also on thirty-nine major cities of the 
United s·tates. Of 226 district .. · schools. in California 
questioned, eighty-four responded. From these re-
sponses it was learned that thirty-eight schools pro-
vided piano instruction, twenty-eight provided instruc-
tion in piano and orchestral or band instruments. Piano 
was elective in 97 per cent, and 84 per cent of the 
schools. did not requir·e payment. Where a fee was 
charged, it was for individual instruction. Forty-
two per cent of the schools had class instruction and 
fifty per cent of those schools furnished from an 
hour and a half to :f!ive hours instruction a week. 
Thirty-one of the thirty-eight. schools did not have 
a full-time piano instructor, and twenty-three of the 
schools had no particular system of instruction. 
Fifteen schools taught no theory in conjunction with 
piano, and sixteen schools supplied very little in-
struction in this subject. Fifty-five California 
city schools were questioned, and thirty-one respond-
ed. Sixteen of those taught piano, :fourteen taught 
piano and other ins.truments. Piano was elective in 
all, and 75 per cent o:f them made no charge :for les-
sons.. Two schools had a fee, one of twenty-five 
cents, the other of thirty-five cents a less·on for 
class instruction. 81 per cent of the schools had 
class instruction and 83 per cent o:f those gave from 
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one and one half to five hours instruction weekly. 
Three of the sixteen schools had a full-time piano 
instructor, and six did not have any system of piano 
instruction; 44 per cent taught much theory in the 
piano classes and 12 per cent did not teach any. 
Thirty-nine cities· in other · s.tates were ques-
tioned; t wenty-eight responded, and nineteen, or 
68 per cent of those, taught piano. s-ixteen taught 
piano and other instruments. Piano was elective in 
all cities·; it was taught in classes, and 95 per 
cent charged a fee. The cost r anged from ten cents 
a lesson to thirty-five cents, with 50 per cent of 
the schools charging t wenty-five cents. 57 per cent 
met once weekly, and only 22 per cent had as much as. 
two hours weekly. Some schools had as many as t welve, 
thirteen, or fourteen piano teachers on full time, but 
28 per cent of the teachers came from private studios·; 
69 per cent taught theory, with 27 per c-ent teaching· 
a considerable amount of theory in piano class.es .• 
California, at this time, had put piano instruction 
into its school system as a part of the regular cur-
riculum, without extra fee, which was a contrast to 
the citie~ of other states. · Replies indicated that 
there wasn't satisfactory presentation of piano with 
(36) 
its related music theory.l 
In March of 1938, a meet.ing of the piano class 
section of the :MENC was held, at which problems of 
the piano class were discllssed. The first to be 
talked over was how more adequately to achieve the 
ability to sight read in piano. The panel members 
agreed that: (1} Part of every lesson should be 
given over to sight reading. (2) Students should be 
required to sight-read at least one new phrase with 
hands together during each lesson. (3) Students 
should be required to read rhythmically rather than 
technically eorrect. (4) There should be an attempt 
to distinguish and separate the sight-reading exer-
cises from the music reading that would normally 
occur during the less.on. (5) There is a definite 
technique for sight reading that may he developed. 
This technique should inc.l ude the habit of observa-
tion of the key signatures, the meter, the form o~ 
the composition, et.e:., and using the proc.e.ss of re-
call and association by means of combinations that. 
assist in developing such technique.. (6} It was 
suggested that the ability to sight-read can be 
furthered by placing cardboard covers over the hands 
1 Miriam Fox Withrow, ~'Survey of Piano Class 
Work in California, It' M.E.N .g:. Yearbook, 1937, 
p. 329 
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and keyboard, so that students. will form the habit o~ 
watching the printed page and of spacing more accurate-
ly the dis-t.anc-es on the piano keyboard. (7) In devel-
oping the ability to sight-read more fluently, careful 
consideration should be given to music that is used 
for sight reading. There should really be only one 
new element or problem in new material; sight reading 
material should not involve any new problems.. The 
idea was given that if the music material to be us.ed · 
for sight reading were graded properly, the sight 
reading process. would be facilitated. 
Problem II inc-luded the following: A.. Learning 
by rote as a stimulus for beginners and its resulting 
evil if carried on too long. B •. Should difficult 
technical points be discovered by allowing the child 
to find them f'or himself' in playing through the exer-
cise or should they be pointed out by the teacher 
first.? . C. Should the child be taug~t to correct the 
mistake at the time he makes it, or should the correc-
tion be made after he has finished playing? D. 
Should the fundamentals of music be taught in advane·e 
of need or as the need arises? In regard to 
Problem II-A, the speakers on the jury panel. agreed 
that: (1) It is necessary for little children to 
learn through the senses and that the rote method 
(38) 
serves a vital need at this level. (2) All beginnera, 
regardless of age, should come to the piano lesson 
with a mind set to learn to play something and that the 
rote method makes this achievement possible. (3) It is 
important to correlate the rota method with ear train-
ing, and that in us.ing this method, the children grad-
ually become independent of the teacher. (4) Since the 
rote method in some form is carried on throughout all 
teaching, not only as a stimulus, but as a sound peda-
gogical principle, it may he considered an appropriate 
accompaniment to the reading process .• 
The jury panel members. agreed that in Problem 
II-B: (1) The teacher should avoid '1.fixing a pattern 
of error't: and that (2) The same principle should govern 
the procedure as that used in dealing with Problem 
II-n, also that. (3) There are situations in which it 
is necessary to help a ehild with a difficult problem 
in order to keep . his interest, e."t-e:. Interpreting this: 
situation broadly, it may still be said that '"need 
precedes· explanation,u1 because there is the need to 
avoid fixing the pattern of error and the need to 
stimulate or encourage the child. Consequently, it 
may be justifiable for the teacher to explain some 
technical or fundamental points before they are 
experienced by the student, assuming that the 
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teacher would not explain a problem so far in advance· 
of the student's need that he could not quickly recall 
and associate the explanation with the application. 
Therefore, it follows· that the situatien in the teach-
ing procedure will vary, and that the teacher should 
deal with Problem II A,B ,c,n, in accordance w·ith the 
individual difference of the students· and in the use 
of procedures that will secure the be:st results. 
Those speaking about Problem II-C agreed that: 
(1) The tea.cher should avoid fixing a pattern of 
error, which would likely result. if the child were 
alw.ays allowed to discover the error af'ter making it. 
(2J If the class is playing together, it is better to 
w.ait until the end of the phrase. for corrections 
rather than to break int.o the rhythm. 
In the discussion of Problem II-D, it w.as agreed 
that the fundamentals of music should he taught as 
the need arises. However, it was brought out in this 
discussion that ''·'as the need arisestt: is also inter-
preted to mean rf"at the psychological moment. when the 
explanation of a technical problem would be most. 
meaning:f.ul and fune.tional to the child.": With this 
interpretation the teacher has the responsibility of 
determining this psychological moment. which may occur 
before or after the child has cons.ciously experienced 
(40) 
the need of such an explanation-
Problem III was: What should c-ons.ti tute the train-
·, 
ing requirements for a piano teacher in the public 
schools-, assuming that piano is a part of the r -egular 
curriculum? The speakers agreed that.: (1) A piano 
teacher employed in the public school system should be 
required to fulfill the usual academic requirements in 
the teacher-training courses in adC:fition to her piano 
training. (2) The piano training should be from a 
recognized music school or its equivalent. (3') The 
point was made that too frequently the public school 
music departments_ have been besieged by undesirables 
who, having attained a degree of success as pro-
fessional music.ians, are attempting to secure posi-
tions in the school systems without having had the 
training required by law in most states for public 
school teaching. 
Problem IV conc-erned the giving of adequate 
individual attention to every member of the piano 
class so that each may develop in accordance with 
his potentialitie·s:. The follOlling points were 
brought out in the panel discussion of this problem: 
(1) Supplementary material appropriate to individual 
needs may help to keep each student. working at the 
rate and level of development appropriate for him. 
II 
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(2) Other devices suggested were grouping student.s. 
with similar problems, dividing the period so that 
each child has an opportunity to play f'or the teacher, 
who can suggest remedial work to care f'or his indiv-
idual needs and problems, and constant reclassifica-
tion with respect to each child·•·s level of develop-
ment. 1 
This is a summary of the round-table discussion 
on piano class instruction that. w.as held at the piano 
class section meeting of the Music Educators National 
Conference during convention w:eek in St .• Louis, 
Missouri, March 2.7 April 1, 1938. Lois. Rodgers, 
Chairman of' the Conference c·ommittee on Piano Classes, 
presided at the section meeting. 
1 Lois Cole Rogers, uProblems Relative to 
Piano Class Methods:, n· M·E ·If·~· Yearbook, 
1938, P• 316 
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Standards· of Achievemen-t in Piano Class:es· 
Course of Study in Music Education 
Senior High School, Long Beach, Cal., 1938 
Rhythm 
T·one Production 
Pedal 
Technic and 
Fingering 
Beginning (Fundamenta-l.} 
Knowledg·e of rhythm: as balanced 
motion. Ability to play at a 
steady tempo w.ith proper accents:. 
Development of a s·ense of rhythm. 
Principles. and application of 
contro~ in legato and staccato 
production. 
Unders.tand ing of pedal me.eha~ 
nism and how it is operated. 
Ability to analyze music for 
corre.et pedaling. Simple ap-
plication of pedal for eadences. 
Principles. of good finger·ing· 
applied in s.impJle problems. 
Growth of right hab i t.s. Free. 
use of arm and fingers. 
(43) 
Standards of Achievement in Piano Classes (cont.) 
Interpretation 
Memoriz-ation 
Sight reading 
Transposition 
Beginning (Fundamental) 
Knowledge of the prin-
ciples· of interpretation 
and the intel~igent trans-
lation of marks of expres-
sion. Development of under--
standing of music content. 
Correct habits of memori-
zation formed. Required 
memorization of elementary 
pieces. throughout .• 
Development of c.orrect_ 
reading habits.. Ability 
to read slowly , in cor-
rect time, music that ia 
easier in content than the 
required pieces:. 
Principles of transposition 
outlined.. Simpl.e transpo-
sition of select.ed elementary 
pieces. 
Rhythm 
Standards of Achievement. in Piano Classes. (cont.) 
Course of Study in Music Education 
Senior High School, Long Beach, Cal., 1938 
Intermediate 
Rhythm as. a factor in 
interpretation. More 
advanced rhythmic prob-
lems. 
Tone Production Variety of t .ouehes and 
the proper tone procJuc.-
tion of each. 
Pedal 
Technic and 
Fingering' 
Discrimination in pe.dal.-
ing. Legato and staccato 
pedaling •. 
Ability to mark fingering 
of any composition of 
intermediate difficu~ty. 
Technic. adequate to meet 
demands of above pieees. 
II 
I 
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Standards of Achievement in Piano Class.es (cont .• ) 
Interpretation . 
Memorization 
Sight reading 
Transposition 
Intermediate 
Balance and contras·t of 
phrases, self-expression 
of musical feelings and 
ideas. Development of 
style in playing. 
Require.d memorization of 
solos. Development. of 
mental discipline for 
repos.e and se.curi ty in 
public performance.. 
Ability to play simple 
duets., trios, or solos 
of easier grade than 
thos.e being studied. 
Transposition of selec-
ted pieces of easier 
gra<ffe than the music 
being studie.d. 
(4.6) 
Standard of Achievement in Piano Classes (cont.) 
c·ourse of Study in Music Education 
Senior High School,. Long Beach, Ca~., 1938 
Rhythm 
Tone Production 
Pedal 
Technic and 
Fingering· 
Advanced 
Rhythm as the flexible 
tool. of artistic inter-
pretation. Complex. 
rhythmic. problems'. 
Freedom in more subtle 
distinctions. in tone 
production as required 
for advanc.ed. interpre-
tation. 
Understanding of pedal 
as characteristic of 
periods and s:tyle of 
the music. Bach pedal-
ing as contrasted with 
that of Debussy. 
Technic sufficient to 
permit fluent playing of 
diatonic or c.hromatie. 
scales.,. arpeggios, 
octaves, and chord or 
interval s.equences in 
order to permit free 
int.erpretation. 
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Standards of Achievement in Piano c·lasaes (coot.) 
Interpretation 
Memorization 
Sight reading 
Transposition 
Advanced 
Understanding of each 
composition st.udied as 
to period, style, rhythmic 
and tonal characteristic:s. 
Artistic. and beautiful 
interpretation expressing· 
as nearly as possible the 
thought. of the composer. 
Establishment of a musical 
repertoire. Pois.e and con-
fidence. as the result of 
c.areful and accurate memo-
rizing. 
Ability to scan music for 
rapid adjustment of finger-
ing groups. Duets., trios, 
and two-piano music at s.ight. 
Accompaniments" for voice or 
ins.trumen t • 
Transposition of acc.ompani-
ments as an advanced project...l 
1 Karl w. Gehrkens and P. W. Dykema, The Teaching· 
!!}Q Adminis.tration of High_ School Music, p. 497 
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The Status of Class Piano Teaching in 
Twenty-four Selected School Systems 
City 
Ann Arbor, Mich. 
Atlanta, Georgia 
Baton Rouge, La. 
Birmingham, na. 
Charlotte, N.C. 
Chicago, Ill.. 
Cincinnati, Ohio 
Cleveland, Ohio 
Des Moines., Iowa. 
Detroit, Mich. 
Kansas City, Mo. 
Lincoln, Nebraska 
Los Angeles, Cal. 
Louisville, Ky. 
Memphis, Tenn. 
New York, N. Y. 
Norwood, Ohio 
No. of Schools Total Enrolment 
No. of I 
Pupils (per cla s ) 
Al~ E~. 30% 10 
3 Jr. High 
All 250 
Working t..oward elass&s offered free: 
during achool. Teacher to be paid 
by Board of Edue.ation 
All 750 
All 350 
250 E1.. 
2 s. High Schools 3200 12 
64. 1000 5 -10 
70 900 6 
-
8 
All 600 8 
Cass Tech. H. s. 350 22 
All El.. '7.00 ~0 
El. 450 
Jr. & Sr. H .. 1006 (50 classes) 
El. &. Sec. 300 
School 
.All:. 2.61. 
148 1257 7 
5 225 8 - 1.0 
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The Status of Cla.ss Piano Teaching in 
Twenty-four Selected School Systems (eont.) 
City No. of Schools~ 
No. of 
Total Enrolment Pupils 
(per class} 
Qnaha, Nebraska 
Pittsburgh, Pa. 
Richmond, V:a . 
Roanoke Rapids, N.C. 
San Francisco, Cal. 
South Bend, Ind. 
28 El .• 498 15 
79 E~. 
6 Jr. High 2000 10 -12 
All. 
No classes., but privat.e instruction 
given during school time. 
4. Jr. High 375 20 
a Sr. High 
6 160 
Wash., D. c. 15 31.0 
(50) 
The Status of Class Piano Teaching in 
Twenty-four Selected School Systems (cont.) 
City 
Ann Arbor, Mich. 
Atlanta, Ga. 
Baton Rouge, La. 
Birmingham, Ala. 
. Charlotte, N. C. 
Chicago, Illinois 
Cincinnati, OhiO: 
Cleveland, Ohio 
Des Moines, Iowa 
Detroit., Mich. 
Kansas City, Mo. 
Lincoln, Iebraska 
Los , ~eles, Cal. 
L.ouisville, Ky. 
Memphis, Tenn. 
Teacher Requirements. No. of Teachers Salary 
Teacher from Sehool of 
musie. No degree 
15 
Paid by J 
Bd. of Ed. 
Tnition 
Vlorking t.oward class.es offered free 
during school. Teacher to be paid. 
by Board of Education 
eerti~ied by one 
of t.w:o systems 
Training in Piano 
Class Methods Re-
quired 
Must have a degree 
Summer s.chool every 
year or a degree. 
Same requirements. as 
other teachers. 
Class experience 
Regular mus. tcllr. 
3 part-
t .ime 
32. 
Tuition 
tt 
tt 
I 
3 $1200-$1900 
per year 
T.uit.ion 
It 
30 Paid by 
Bd. of Ed. 
8 
(part-time) Tuition 
14. 
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The Status of Class Piano Teaching in 
Twenty-four Selected School Systems (cont.) 
City Teacher Requirements No. of Teachers Salar 
New York, N. Y. Former training Tuition 
Norwood, Ohio 
Qnaba, Nebraska 
Pittsburgh, Pa. 
Richmond, Virginia 
and experience exam. 
given 
Cla.ss training 
required 
Previoua experience 
Class: experience: 
5 
1~ 
Roanoke Rapids, N.c. No classes, but pri'vate ins11ruction 
given during s.chool time 
San Francisco, Cal. Regular music teacher 
South Bend, Indiana 
Washington, D. c. 
tt. 
tt 
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The Status of C~ass Piano Teaching in 
Twenty-four Selected School S:ystems (eont.) 
City 
.Ann Arbor, Mich. 
Atlanta, Ga. 
Baton Rouge, La. 
Birmingham, -Ala. 
Charlotte, N. c. 
Chicago, Illinois 
Cincinnati, Ohio 
Cleveland, Ohio 
Des: Moines:, Iowa 
Supervised 
Only one 
teacher-
Yea 
Curricular Method 
Working toward c:lasses. offered free 
during school.. Teacher to be paid 
by Board of' Education 
Yea 
t.l' 
l:t: 
n-
Extra 
tt 
f.t 
Progressive 1 
rt I 
Correlated 
with ehor-al 
music work 
Detroit, Michigan tt Curricular Progress-ive 
Kansas City, Mo. t tl Extra tt 
Lincoln, Nebraska n: Cl.asses during 
s.ehool 
Los Angeles-, Cal. It: Curricular 
Louisville, Ky. tt Extra 
Memphis, T'enn. rt tt 
New York, N. Y. tt: tt Conservative. 
Norwood, Ohio t.t. 
"' 
Progressive 
Omaha, Nebraska l't tt 
City 
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The Status of Class Piano Teaching in 
Twenty-four s ·elected School S:ys.t.ems: (cont..) 
Supervised Curricular Method 
P'i t tsburgh, Pa.. Yes Extra Progressive I 
I 
Richmond, V.a. 
Roanoke Rapids, N .c·. 
San Francisco, Cal. 
South Bend, Indiana 
Washingt.on, D. c. 
Classes 
during sc-hoo~ 
No c·lasaea, but private instructian 
given during school time 
Extra 
I 
I 
I 
I 
I 
I 
I 
II 
I 
I 
I 
' I 
(54.) 
The Status of Class Piano Teaching in 
TWenty-four Selected Sc:bool Syst.ems ( eont.) 
Ann Arbor, Mich. 
Atlanta, Georgia 
Baton Rouge, La .• 
Birmingham, Ala. 
Charlotte, N. c·. 
Chicago, Illinois 
Cincinnati, Ohio, 
Cleveland, Cbio 
Des Moines, Iowa 
Detroit, Michigan 
Kansas City, Mo. 
Lincoln, Nebraska 
Los Angel.es, Cal .• 
Louisvil~e, Ky. 
Memphis, Tenn. 
New York, N. Y. 
Tuition Report Cards 
No 
25¢ 
Course o-r Stud II 
Length 
Yes 
Yes., 2 yrs. 
Working t.oward classes off'ere:d &e.e 
during school. Teacher to be paid 
by Board of Education 
$2.00 per mo. 
$4..50 high school Ye·s, 2 yrs. 
2:5¢ 
25¢ 
Yes, 2. yrs·. 
No Yes, through 
e.ight grades· 
25¢ In s.ome schools Yes, 6 yrs. 
only 
25¢ 
None. 
None 
25¢ and 35¢· 
2.5¢ 
Yes Yes 
No 
Yes 
Yea 
No 
Yes, 2 yrs. 
Yes, 5~ yrs·. 
Yes·, 2 yrs~ . 
Yes., 6. yrs. 
No, 2. yrs. 
class 
Yes, 2 yrs. 
Ye·s, 3 yrs. 
No 
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The Status of Class Piano Teaching in 
Twenty.-four Selected School Systems (cont.) 
City Tuition 
Norw.ood, Cbio. 25¢ 
25¢ 
25¢ 
25¢ 
Report Cards~ 
Yes 
Yes 
Yes 
Course of Stud 
Length 
Yes, 6 yrs. 
Yes, 3 yrs. 
Yes, 4 yrs. 
No 
Omaha, Nebraska 
Pittsburgh, Pa. 
Richmond, Va. 
Roanoke Rapida, N.C. No classes., but private instruction 
given .during school time. 
San Francisco, Cal. None 
South Bend, Ind. ao¢ 
Washington, D.C. $8.00 for 
30 le.ssons 
No, one yr. 
offered 
Yes, one yr·. 
Yes, 3 yrs .• 
-- -- -
1 
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MAIL INVESTIGATION OF PIANO I NSTRUCTION 
I N CERTAI N SCHOOL SYSTEMs-1 
Winter and Spring, 1948 
Purpose, Scope, and Method 
This investigation in school systems in the United 
States wa.s made to determine the extent to which 
schools undertake piano instruction and the conditions 
under which this is given. The investigation was con-
ducted by mail •. 
Extent of Piano Instruction 
Number of school systems, schools, and students 
involved. 
Distribution of the foregoing- in relation to city 
s iz.e and section of the country. 
Places where piano instruction is given and extent 
in each type of school -- elementary, junior high, 
and high school. 
General Conditions 
Availability of piano instruction to all student.s 
and the number of years they may study. 
Financing of piano instruction. 
Type of piano instruction -- in classes, individ--
ually, or both. 
Academic credit to students for piano study. 
Number of pianos available for piano instruction 
and use of dummy, cardboard, or wooden keyboards. 
Teachers. 
Qualifications. 
Approval by board of education 
1 Foot.e, Cone, and Belding, ''Survey of Piano 
Instruction in Certain Public School S stems.tt-
(57) 
Teachers (cont.) 
Supervision. 
The questionnaire and two letters reproduced in 
the Appendix were sent to all school systems in 
the United States, the list being supplied by 
Patterson's American Educational Directory, 1~6. 
January 29, 1948. Mailing to all school systems -
9,708. Returns, to April~-- 2, 708. (27.9%). 
April, 1948 (ninth). Follow-up mailing to seven 
thousand school systems·. Returns to May 10 -I, 739 
or an added 17.8~ of the original list addressed. 
This report is based on a total of 4,447 r ·eplies 
or 45.8% of the total school sys·tems in the country. 
Of course, this is not a complete census, but the 
data obtained seem to reflect a reasonably acc.urate 
pattern of piano instruction in the schools of the 
country. 
The questionnaire gives the detailed questions 
asked, and was s.et up so that analysis would dis-
close the :following: -
DISTRIBUTION AND ADEQUACY OF RETUBNS 
Returns by Geographic Section (See pp.59,66) 
The proportion of school systems. in each geo-
graphic section has been compared with the returns 
:from each of these areas. Returns from the West are 
closely in line. More returns than necessary have 
eome from the East and the North C'entral sections. 
Replies :from the South are few in numbe~. 
Returns by City Size (See p. 6.7) 
An insufficient number of returns have been re-
ceived from cities with populations of 500,000 and 
over. There are a total of fourtee·n. We have heard 
(58) 
from seven. Information from the other seven -- New 
York, Chicago, Cleveland, San Francisco, Boston, 
Pittsburgh, and Milwaukee -- may influence the find-
ings of this investigation substant.ial~y because they 
include such a large segment of the population. 
Cities with populations under 500,000 responded in 
adequate number. 
The 2,708 replies from the first. mailing and 
the 1,739 from the follow-up mailing were analyzed 
separately on one quest.ion, the proportion of schoo~ 
systems giving piano instruction. The difference on 
this one question between the two groups was less: 
than one per cent. 
Character of Cooperation 
The 45.8% return represents: gratifying perform-
ance. A good proportion of quest.ionnaire.s were not 
filled out completely. Consequently, many tables 
show a large proportion of '"no answers,"" There was 
a disposition to leave que,stions unanswered. that re-
quired assembling of figures:, such as the number of 
students in each type of school taking piano instruc:-
t ion. One far .... ·reaching omission applied to schools 
where piano instruction is given but not as part. of 
the regular eurricu1um. This is understandable. 
(59) 
Under such c·onditions, school authorities may not be 
thoroughly familiar with the exact number of students 
taking· piano instruction, - what they pay for lessons, 
the length of lessons, and other pertinent data. 
T.otals. 
Actual Returns· 
No. % No. % 
&a st. 1748 18.0 1.002. 22 .• 5 
North Central 3.555 3.6.6 1807 40.7 
South 3199 33,.0 1076 24.2 
Wes.t. 12:06. 12 .• 4 562. 12 .• 6 
Total 9708 100.0 444'7. 100:0 
s·UIJlDlQ.l'y 
This summary gives. briefly the more important 
findings uncovered. by this inves:t.igation. 
Extent of' Piano Instructi.on 
In tot.a]_. 660 (14 .• 9$) of' the 4.,44_7 school sys-
t .ems responding report that they give piano ins.truc-
tion. 
By School Type. Piano instruction is given in 
the various types of schools in these 660 school. 
sys·tems as foll.ow.s: - -
El.ementary 71.2% Junior High 46.2$ High 57.9%-
By Geographical Section. In three of' the four 
g·eographieal sections, there is little variation in the 
proportion of schools giving piano ins.truction. The 
(60) 
proportion of piano instruction in the South is sig-
nificantly high, a:s shown below: -
East lO.Z% No. Central 8.7$ South 3~.9 West 10. 
52% ot· all the schools· reporting piano instruction 
are in the S:outh. 
Growth of Piano I:ns.truction. The adoption of piano 
instruction seems. to have been a gradual. process, occur-
ring over a long period of years:. More than half of the 
school systems report that. they have had instruction ten 
years or more. There is indication that. the rate o~· 
adoptions has been faster in the North Central area 
during the last five years. than in other sections. 
Number of Piano Students 
By School Type. Where piano instruction is given, 
it is available to all students in all. type·s of schools 
to about the same extent: -
Elementary 73.2~ Junior High 71.8% High 70.9$ 
It is in the elementary schools that large groups 
of piano students are found in the highe.st proport.ion 
of eases: -
Elementary 
Junior High 
High 
Under 25 
44..7% 
78.1$ 
81..8 
25 to 99 
42.0$ 
19.7 
1.7.3 
1.00 or more 
13.4$ 
1..6 
1..6: 
Piano instruction is started during the :first 
four years of elementary school. in 69.6$ of the sehoo1 
systems that have this instruction. 
(61) 
The foregoing cheeks with the investigation among 
piano studio teachers. Many reported difficulty in 
holding the interest of teen agers. in competition with 
their diversified activities. 
Large groups are a more important :factor in ele-
mentary than in junior high or high schools in school.. 
systems all over the country. An interes.ting· variation 
was encountered in the South. Piano instruction was 
. reported in 470 elementary schools:. One hundred and 
forty (29.8$) have more than :fifty piano students. 
East 30.9$ No. Central 36.7% South 22.4$ West 21 
The proportion is lower in the South and the West. This: 
suggests that piano instruction is limited to relative~y 
small groups in many school.. systems of the South. .A 
similar conclusion cannot be drawn :for the Wes.t, because 
t.oo :few of the school sys.tema responding report.ed piano 
instruction in the elementary schocls. 
Class Piano Instruction 
In Total. The 660 school systems giving piano 
instruction have class instruction in 32.1% of eases, 
15.6% exclusively, 16 .• 5% for some of their students.. 
By School Type. Elementary schools use class pianG 
instruction to a greater extent than junior high or high 
schools: -
Elementary 36.8$ Junior High 29.9% High 24.6% 
'· 
(62_) 
By Number of Students Taking Piano Instruction. 
Where large numbers of students have the advantage of 
piano instruction, class instruction seems to be an 
important factor: -
F'ifty or More Piano Students 
Elementary Jr. High High 
Class 51. 
Class and Individua~ 35 
Individua~ 53 
61..4$ 
37.8.% 
5 
6 
5 
6 
6 
8 
By Geographical Section. Class piano instruction 
is least important in the Southt -
No. Centra~ 40.1% South 1.9. 2$ West 58 • 
The South reflects another exceptional condition. 
Forty-four of the fifty-three. school systems have fifty 
or more piano students in elementary schools. and not. 
using class instruction are in the South. 
Size of Piano Classes. Class piano instruction is 
used 'Dy 21.2. (32.1.%) of the school systems giving piano 
instruction. The following indicates the siz.e of' elass 
c-onsidered appropriate:. -
Fewer than 5 students 19.8$ 1.0 to ~0 
5 to l.O students 4.4..3 20 tc 25 
Obstacles to G.iving Piano Instruet.ion 
14.7% 
1..9 
There were s·even obstacles given, each of which 
involves more than 5% of the 3., 787 school sys.tems re-
sponding that do not give piano instruction. 
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Obstacles to Giving Piano Instruction (cont. J 
Laek of funds; 
Lack of instructors 
Lack of space, pianos 
Time eonfl.icts with other classes 
Enough private teachers-would deprive them o~ 
livelihood 
Cone.entration on other instruments and voie·e 
Teachers inadequately prepared 
There were 202 (5.3$) school s,ystems that indicated 
there were no reasons. :for not undertaking piano 
instruction. 
A :few points seem worth emphasis in the North 
Central area. There, it will be reeal.lea, adoption 
of piano instruction seems to have been most rapid 
during the last five years. Nine.ty (44.5%} of the 
2?.3% 
27.1 
24.7 
l8.7 
IB.3 
6.3 
5.8 
school systems that report there is no reason for not. 
adopting piano instruction are in the North Central 
territory. Lack of funds, space, and pianos seem to 
be a lesser factor here than in other sections. The 
biggest and most important obs.taele is lack of teachers. 
Piano Teachers. 
Pra.etices followed in school systems having piano 
i .nstruction suggest that some have the same problems 
that other systems regard as sufficient r ·eason for not 
giving this instruction. 
Among the 660 school systems giving piano instruction: 
(64) 
Piano Teachers (cont.) 
39.2:% have part-time teachers; 13.8% both f 'ull and 
part-time. 
102 (15.5%) do not include piano instruction in the 
school curriculum. 
In this group, a predominant proportion gave no informa-
tion on method of paying teachers, whether or not teach-
ers have school board approval and academic r ·equirements 
for teachers. This may mean standards are not rigid 
and practices vary. 
Among the 558 school systems giving instruction as 
part of the curriculumt -
67.2% pay piano teachers w.ith students.' fe.es; 11.8% 
with fees and salaries. 
Academic requirements. for piano teachers: seem f'lex.-
ible. tt·Qualified in music"' is most important. 
Few schools spe.cif'y d:egrees in music. 
8.3% give piano instruction outside school hours; 
4.0. 3% both during and outside:. 
20.4$ do not have piano teachers approved by the 
Board of' Education. 
Piano Students 
Academic credit is given students for piano instruc-
t ion as follow.s: -
Instruction given: During school hours 34.8%. 
Outside 21.1% 
The following points apply only to school sys·tems 
that give piano instruction as part of curriculum: 
Length of' T.ime Piano Ins~truetion is Given 
Years - 1 to 3 
4 t.o 5 
14.5% 
8.6 
Over 5 
No limit. 
38.5% 
31.2 
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Piano Students (cont.) 
Number of Lessons a Week 
1 40.1% 
Length of Lessons· 
Less than thirty minutes 
Thirty minutes 
39.4% 
Be.tw.een thirty minutes. and ~ hour 
One hour 
More than one hour 
Varies 
s·.o% 
56.1. 
20.4 
7.9 
.4 
7.9 
Cost of Lessons. Rune from under 2.5¢ to more 
than $1..00, the largest proportion (46.8%) being 
between 50¢ and $l .•. oo.l 
1 Foote, Cone, and Belding, "'S'urvey of Piano 
Instruction in Certain Public School Systems"' 
E'ast. 
Connecticut 
Maine 
Massachusetts 
New. Hampshire 
New Jersey 
New York 
Pennsylvania 
Rhode Island 
Vermont. 
States by Geographic Section 
North Central 
Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohi.o 
South Dakota 
Wiscons.in 
South 
Alab-ama 
Arkansas. 
Delaware 
District of Columbia 
Florida 
Georgia 
Kentucky 
Louisiana 
Maryland. 
Mississippi. 
North Caro~ina 
Okl:ahoma 
South Carolina 
Tennesse.e. 
Texas 
Virginia 
Wes.t Virginia 
West 
Arizona 
California 
Colorado 
Idaho 
Mont.ana 
Nev·ada· 
New Mexico 
Oregon 
Utah 
~v:-ash ingt on 
w:yoming 
......., 
Q) 
$ 
..._, 
The :following table. shows the b-reakdown of returns aeeording to city siz·e: -
North 
Total East Central South West 
City Siz.e No. % No. % No. % No. % No. % 
CNer 500,000 ? 100.0 2 28.6 2. 28.6 2. 28.6 1 14.2 
c·ontiguous area 1 1.00.0 1 100.0 
100,000 to 500,000 63 100.0 20 3.1.7 16 25.4. 202. 31.7 7 11.2 
Contiguous area 8 100.0 2 25.0 3 37.5 3 37.5 
25,000 to 100,000 237 100.0; 78 32.9 74. 31.2 63 26.6 22 9.3 
Contiguous area 62 100.0 10 16.1 31 50.0 15 24.2 6 9.7 II ~ m 
....,] 
2.,500 to 25,000 1913 100.0 488 25.5 705 36.8 -476 24.9 244 12.8 
Under 2.,500 21.55 100.0' 399 18.5 976 45.3 498 23.~ 282 13.1 
i 
No answer 1 100.0' 1 · 100.0 
44.47 100.0~002. 22.6 1807 40.6 1076 . 24.2 562 12.6 
(68) 
I n 1948 the Gommi t tee Proj eet on Basic· Mus·ic 
Instruction through Piano Classe:s under the state-
division-national organization plan, climaxed in a 
series of eight' meetings for piano teachers at their 
convention in Detroit, Michigan. This eommitt.ee took 
the initiative in planning a series of workshops with 
well-thought-out themes and demonstrations. This type 
of organization for the piano instruction aspect of 
music education marked a new approach in planning pro-
gram content. The work brought. the Music Educators 
National Conference Piano C'ommittee. to a new phase o~ 
development in each of several areas. The fol~owing 
· is a brief review. of the events.. Constant request.s 
e arne in for mat.erial dealing with instruction, new 
procedures in piano teaching, and problems of piano 
classes in the schools. At . this time there were a 
number of pamphle:t.s avail.able to meet the needs, in 
addition to several important sections on piano in the 
Music Education Source Book. Plans were then under 
way to include the preparation of a piano handbook by 
the National and Division Chairman, and a system for 
providing articles. on piano t.eaching to the state and 
other local music magaz.ines.l 
1 Dr. Raymond Burrows, 11Report on Piano Instrue-
tion, t t Music Educators Journal, Ji.me - July, 
1948, P• 17 
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The Virginia Committee on Piano Instruction is an 
interesting example of the ope.ra.tion of one of the 
MENC' state-division-national committee project.s at the 
state level.. TWo elements of' the program of this com-
mittee are (1) Supplying practical in-service train-
ing aids to piano t .eaehers through elinies and piano 
workshops in which private teachers are invited to 
participate; (2) Enlisting support for piano instruc-
tion in the schools through d.isseminat.ion of informa-
tion to administrators, teachers, and patrons, and 
through acquainting studio and s.chool music teac·hers 
with the purpose of nhas:ic music_ training through 
class piano instruetion.l. 
In a report made by the public schools of York, 
Pennsylvania, in 1949, the pupil.s have the opportu-
nity of receiving, free of charge, one year of 
instruction in piano, wind, percussion, or stringed 
instrument.s. Instruction on instruments other than 
piano is conducted by instrumental music instrue·t .ors 
employed full time by the school district. Pia.no 
instruction is a part of the regular classroom music 
program, - carried on by the classroom teachers. 
E.very chil.d in grade four participates in piano class 
1 WReport by the Piano Instruction Project in 
Virginia, tt: -Music Educators: Journal, J\me -
July, 1948, p. 18 
I 
II 
I' 
I 
II 
I 
I 
I 
I 
I 
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activity. Children being instructed by a studio or 
private piano teacher may engage in any one of the 
following activities· during the piano c.lass: (a) 
assist the classroom teacher (this develops lead'er'-
ship.); (b) do written work book type on music 
facts (develop skill), or (e) read about music and 
musicians (cultural aspect). Some musical inst.ru-
ments, .all music books, materials, and instruction, 
are supplied by the school dis:trict, just as ari thme-
tic books, pencils, paper, etc., are supplied.l 
Also in 1949 there was· established at Jackson-
ville, Alabama, St.ate Teachers' College two corre-
lated group piano course:s~., - one at the elementary 
level, aiming at basic musiciansllip, not specializ.ed 
piano, and one at the college level. The elementary 
project was so arranged that class piano augmented 
the vocal program as a grade-room activity in daily 
twenty-minute periods·.. The teacher first presented 
the piano material as singing material. For the first 
six weeks the work was done entirely w.ithout text. 
The teaching was accomplished largely by the rote. 
method. 
At Jacksonville, Alabama, State Teachers' Col-
lege, the aim o:f the beginning piano classes at the 
1 Public Schools, York, Pa., "School Music in 
Action,'' Music Educators Journal, May-Jt.me, 
1949, p. 27 
college level for elementary school majors is two-
fold: (1) to enable each prospective grade-s-chool 
teacher to play simple accompaniments-, and to develop 
his own singing and playing- ability, and (2) to give 
him the technique for teaching basic musicianship. 
The latter aim is the focal point of the course and 
is correlated with observation end practice teac·hing· 
in an elementary fifth-grade class piano project. The 
size of the class· in their college course is deter-
mined by the number of pianos available in the class:-
r oom. Two students are accommodated at each piano. 
Our present test class of ten elementary education · 
maj ore has been meeting four times a week in forty-
minute c·lassea. The students have sufficient skill 
in playing and in the us.e of chords, rhythms, and 
sight-reading to t .each their own songs and to play 
adequately themselves. As in other areas of teach-
ing, experience, constant self-appraisal, and study 
will lead to strong and continuous creative work in 
this field.l Relative to the subject of teacher-
training in this particular field of music education, 
this recommendation from Music Education Curriculum 
Committee. Reports, 1945 Biennial Interim Series 
1. Mary C. Heim, nAlabama Adventure in Music, rt· 
Music Educators Journal, Sept.-Oct., 1949, 
P• 15 
I 
I 
I 
' 
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II 
I 
(72) 
tt<that each teacher-'s training college shall, not as a 
separate piano pedagogy course, but within its regular-
music education courae, devote at least one unit of 
instruction to piano class teaching· t ·echnique. Since 
each elementary school teacher is expected to be able 
to play at least simple accompaniments for school sing-
ing·, it is reasonable to expect that this teacher may 
be trained to pass on at least. this much instruction 
to her students.! 
One year of free class piano instruction was 
offered by the Department of Education in Baltimore, 
Maryland, to any elementary classroom teacher, who 
could profit from instruction on the beginning level. 
Several hundred teachers enrolled in this voluntary 
activity during the period between 194.7 and 1950. 
After one year of piano classes a questionnaire 
was sent to eighty-three participants. who completed 
sufficient work to be given two semester hours' 
credit toward further salary increments. Fifty-
three replies were received, which provided both fac-
tual information and an evaluation of the worth of 
the instruction to the individual teacher·. The fifty-
three teachers unanimously recommended that all 
1 "Music Education Curriculum Committee Reports, '" 
Biennial Interim Series, 1945, p. 54 
(73) 
element.ary teachers. enroll in piano classes, and that 
the instruction be continued as a Department of Edu-
cation sponsored Professional. s ·tudy Activity. I~ early 
one fourth (twelve t-eachers) reported that they had 
purchased a piano as a result of the instruction; more 
than one fourth (fifteen teachers·) continued piano 
study with aid f'rom a private piano teacher, and nearly 
one half' (twenty-three teachers·} believed the class 
piano training was more valuable than any other instruc-
tion previously received in music-. Another aspect 
indicated the effect of' the class piano instruction on 
musical activities in the classroom. TWenty-seven 
teachers had developed their resourcefulne.ss and self-
reliance to the point where there was less. need for 
outside assistance.l 
In the public schools of York, Pennsylvania, ele-
mentary teachers are enrolled in piano classes. As in 
the children'-a piano classes, no charge is made for 
this instruction. The teachers attend voluntarily. 
They are anxious to acquire not only pianis.tie skills, 
but a general overvie.w of the whole school music field, 
which is made ·more mean.ingful through keyboard expe·ri-
mentation. 
1 Kenneth Hjel.mervik, nclass Piano for Elementary 
Classroom Teachers·, It' Music Educators Journal, 
Feb.-March, 1.950, p. 30 
(74.) 
Indeed, the piano class can be a practical working tool 
for the classroom teachers. The evidence shown implies 
the potent.ialities and far-reaching effectiveness of 
piano classes for elementary sc·hool teachers.l The 
preferred equipment for a piano class cons·ists of one 
or two pianos, silent keyboards with movable keys, 
four octaves in length for each child, a paper key-
board thumb-tacked on the wall., and a blackboard. The 
keyboards ean he placed on the same d:esks: or tables 
that pupils use for their other school work. While 
the second piano is enough of an asset to justify its 
being there, even if it is an old one inherited by the 
school, many class.es have suc.eeeded with only one. If'' 
movable keyboards cannot be purchased, paper or card-
board cnes may be subs.ti tuted. An inexpensive kit was 
then being designed by a manufae.turing caneern that 
would provide the keys; and all parts. for a movable 
keyboard except. the wooden box, which could be made. 
in the manual training workshop. Better than a paper 
keyboard, although less desirable than that w.ith mov-
able keys, is the wooden faes.imile of the black and 
white keys. This shows the grooves between the white. 
keys and has rais.ed black keys. It is available eom-
1. Evelyn W. Becker·, rtpiano Classes. for El.ement-
ary T.eachers as Well as Children, rt Music 
Educators Journal, April-May, 1950, p. 48 
(75) 
mereially, but many schools have helped the pupils 
make. them in school, at a cos.t of approximately 
sirt.y cents each for the material.1 
~ Dr. Raymond Burrow·a, "Music Training Through 
Piano Inatruction, t t Piano in s ·ehools pam-
phlet, M.E.N.Q., 1949, p. 9 
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